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Educational leaders have suggested that research evidence 
has less of an influence on decision-making in comparison to 
other factors, such as public sentiment and the welfare of 
individuals (Nelson, Leffler, & Hansen, 2009). Two 
characteristics associated with the reduced influence of 
research evidence include an absence of local relevance and 
credibility (Nelson et al., 2009). One could argue that since 
educational leaders face numerous challenges in their 
attempts to include research evidence as part of policymaking 
and practice, then educators at the school level also encounter 
similar obstacles in trying to achieve the same end. One way 
to deal with this problem is to encourage and assist educators, 
specifically school leadership teams, in generating and 
analyzing local data, specific to their school. Such efforts 
would help alleviate the sense that research evidence is 
irrelevant and misleading. 
 
Analyzing Data with Skyward, Excel, and EZAnalyze 
 
There are several computer applications available for 
conducting data analysis. However, some of these, such as 
Statistical Package for the Social Sciences (SPSS), provide 
more options than are necessary for everyday use. Most 
educators are familiar with Microsoft Excel, which can 
perform many operations with specialized data analysis 
software. In addition, nearly all of Washington’s 296 school 
districts utilize Skyward, which is an online student record 
application (Office of Superintendent of Public Instruction, 
2010; Skyward, 2010). Skyward users are able to export 
school and classroom data into an Excel spreadsheet for 
analysis, using the method shown in Figure 1. This means 
that teachers and administrators gain access to a basic set of 
software tools necessary for analyzing data efficiently and at 
various levels of sophistication. 
 

School personnel can export data from Skyward to Excel by 
selecting appropriate commands on the toolbar. This figure 
shows a grade book where school personnel can export 
student scores into a spreadsheet for statistical examination. 
 
Despite Excel’s data analysis capabilities, its breadth of 
formula selection, use of function arguments, and placement 
of reported calculations may appear inconvenient to some 
users. An effective way to focus Excel’s analysis capabilities 
is by using EZAnalyze.  EZAnalyze is an Add-In file that 
enhances and simplifies the data analysis functions of Excel. 
As an Add-In, EZAnalyze automatically loads when a user 
opens Excel. Currently, the file is free at 
www.ezanalyze.com. Users can install the file manually or 
by using an automated program. 
 
Two important advantages of using EZAnalyze are its 
efficiency in performing statistical calculations and 
simplicity in generating numeric and graphic reports. Similar 
to Excel, EZAnalyze is capable of calculating various 
descriptive statistics, either in aggregate or disaggregate 
form. Notably, users can perform these functions from one 
command menu, as shown in Figure 2. These characteristics 
reduce the number of steps necessary for selecting, 
calculating, and showing statistical values. 

Figure 1 
Export function in Skyward 
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Figure 2 
EZAnalyze Toolbar 

 
EZAnalyze is a free Add-In file that starts when a user opens an 
Excel spreadsheet.  Once a calculation is complete, EZAnalyze 
compiles the results on a separate sheet, as shown in Figure 3. 
This function simplifies the reading of results while the original 
data set remains unchanged. Likewise, this option facilitates 
exploratory calculations without the concern that the user will 
change or clutter the original data with additional formulas or 
reports. 
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Along with calculating descriptive 
statistics, EZAnalyze has a number of 
graphing commands, including options 
for making histograms, as shown in 
Figure 4. Similar to other report 
outputs, EZAnalyze shows graphs on 
separate sheets from the original data 
set. Creating a graph does not require 
the selection of a specific range of 
values, but includes all of the values for 
a selected variable. This option reduces 
the number of choices that a user has 
when creating graphs, but by 
simplifying the graph-making 
processes, a user can create several 
graphs in quick succession for purposes 
of comparison or investigation.  

For the interested user, EZAnalyze also 
offers a set of basic inferential statistic 
operations. These include correlation, t-
test, ANOVA, and Chi Square. The 
primary step for conducting these 
operations is to choose the variables 
under examination. The list of variables 
available for statistical analysis is 
generated from the first row of data in 
the Excel spreadsheet. Similar to other 
statistical software such as SPSS, 
EZAnalyze produces a variety of 
numerical data for each test. For 
instance, calculating a one-way 
ANOVA shows standard deviations, 
means, p-value, and Fisher’s statistic. 

The command menu in EZAnalyze also 
has several options for creating new 
variables from pre-established data. 
Some of these options include 
calculating sums, differences, and 
percentile ranks. Unlike the functions 
previously discussed, EZAnalyze places 
data for new variables in the last 
column of the original data set. 

Continued on next page 

Figure 3 
Results from calculations or graphics reports shown on separate 
sheets 

Figure 4 
Histogram of student’s standardized math scores using 
EZAnalyze 
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School-Based Example 
 
The key benefit of using these applications is that users can 
analyze data from a specific school or classroom. Since the 
data is local, school leadership teams, or other school 
personnel, can reduce two effects often associated with the 
integration of research evidence as a component of decision-
making, namely, local relevance and credibility. For instance, 
a middle school leadership team may be working to improve 
student attendance rates. The team begins by asking 
questions relevant to their investigation. One of these 
questions is about the relationship between absences and 
achievement. The team begins by consulting current 
literature relating to this question and locates numerous 
articles on this topic (Gottfried, 2010). However, the 
evidence lacks local context. It does not fit the school’s 
demographics or particular set of issues. As a result, some 
members of the leadership team remain skeptical about the 
importance of this issue, given the number of other problems 
that the team is responsible for solving. Nevertheless, the 
team decides to analyze their particular school data to 
determine the level of urgency that the attendance problem 
really presents. 
 
The team might begin by examining information for one 
grade level from the previous school year. They would take 
this step in order to simplify their efforts and incorporate 
preexisting standardized test scores for comparison purposes. 
The team would then compile data on three variables for each 
student, including the number of days absent for one 
academic quarter and standardized math and reading scores. 
A few members of the team could compile this data using 
Skyward to convert Excel spreadsheet, as shown in Figure 5. 
 
According to the example, leadership team members compile 
data from Skyward for each student showing the number of 
days absent for one academic quarter, along with 
standardized math and reading scores. 
 
As a final step, the team then calculates correlations between 
days absent and standardized math and reading scores using 
EZAnalyze. Even though it has been a number of years since 
anyone on the leadership team has taken a class in 
educational research and statistics, they now have enough 
background knowledge and initiative to analyze their data 
using this technique. The results show that student absences 
and low achievement on standardized math and reading 
scores go together, according to the reports in Figure 6 and 7. 
In fact, the relationship appears to be stronger between math 
scores and absences in comparison to reading scores.  
 
These analyses confirm what the team suspected and what its 
members had been hearing anecdotally from staff around the 
school. However, the results have more impact and 
credibility since the team analyzed their school data, working 
through each step. In this case, the graphs in Figure 6 and 7 

Figure 5 
Math and reading scores related to absence 

Figure 6 
Scatter plot reading scores, days absent one academic quarter 

Continued on next page 
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show a connection between school attendance and achievement. These results provide an empirical basis for action by the leadership team. 
Moreover, the results are visually interpretable so that the team can present them to the entire school staff with a minimum of additional 
commentary. Even better, the leadership team can use these initial results as pretest data for comparison after the application of an 
intervention. 
 
Conclusion 
 
Educators have an array of computer applications on hand that are useful for analyzing school data. This paper describes how users can 
combine three of these to examine local data in efficient ways. School leadership teams may find these methods particularly helpful in 
overcoming two problems associated with research evidence, including lack of local relevance and credibility. Arguably, the example 
described above simplifies the steps and knowledge necessary to initiate this approach. Nevertheless, learning to utilize these types of 
processes provide school leadership teams with an empirical basis for their decision-making. 
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Figure 7 
Scatter plot math scores, days absent one academic quarter 
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Podcast Tips for Working with Education Assessment Data 
By Patrick Cummings 
 
 In the past we have included many suggestions on how to be more efficient in Excel, Access or SPSS in our Standard Deviation 

newsletter.  The following podcasts are a collection of “how to” videos that provide tips for assessment directors in improving their 
productivity when working with education assessment data.  
  
Title: Tips01-Introduction (HD) 
Author: Pat Cummings, Director of Research and Evaluation, Tacoma Public Schools 
Time: 4:33 
URL: http://www.youtube.com/watch?v=gZCHoWa-62M  
Description: This is an introduction to the podcast version of “Tips for Assessment Directors”.  In this video you will be given a few short 
cuts on how to start Excel and alter display features. 
  
Title: Tips02-Recording Macros (HD) 
Author: Pat Cummings, Director of Research and Evaluation, Tacoma Public Schools 
Time: 6:49 
URL: http://www.youtube.com/watch?v=EpGc1HqGzfM  
Description: This is an introduction to recording macros in Excel.  This video will demonstrate how to record a macro that will create a 
short cut for placing a document file path, data and header on your file.   
 
Title: Tips03-Basics of Vertical Lookup (HD) 
Author: Pat Cummings, Director of Research and Evaluation, Tacoma Public Schools 
Time: 5:26 
URL: http://www.youtube.com/watch?v=0MgcJwKgTd0  
Description: Vertical lookups are a quick way to match two lists of information based on a common field (usually a student ID). The 
VLOOKUP function is extremely useful to assessment directors in connecting multiple data sets to single file.   
 
Title: Tips04-Beginning Work with Pivot Tables (HD) 
Author: Pat Cummings, Director of Research and Evaluation, Tacoma Public Schools 
Time: 4:28 
URL: http://www.youtube.com/watch?v=NXuqTgqvi1g  
Description: One of the most powerful features of Microsoft Excel is the Pivot Table. Pivot tables allow rapid, dynamic, flexible data 
analysis. This article describes how to create pivot tables and pivot charts, and how to create normal charts from pivot tables. 
 
--Pat Cummings is Director of Research & Evaluation for Tacoma Public Schools and a frequent contributor to WERA publications and 
events.  Contact him at pcummin@tacoma.k12.wa.us. 
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Still Waiting: A Review of “Waiting for Superman,” a film by Davis Guggenheim 
Reviewed by Michael Power, Ph.D. 
 
 

“Waiting for Superman” is more than a movie; it’s a full 
scale cultural phenomenon. If you go to their website you can 
find out about the film, the book, and even the concert. You 
can also click a “Take Action” link which takes you to a page 
which prominently says, “Demand Great Teachers.” Clicking 
on that takes you to a site where you can find your local 
school board to which you would presumably direct your 
demand.  
 
“Waiting” has been extensively reviewed, analyzed, 
deconstructed, attacked, and defended in the popular and 
professional media. An extensive analysis by Diane Ravitch 
in the New York Review of Books (myth-charter-schools) has 
been circulated among educators almost as much as the email 
lists “Silly Metaphors from Student Essays.” Critics question 
whether it adds anything to the work of educators such as 
Jonathan Kozol (e.g., Savage Inequalities, 1991). No one 
questions that the film has sparked an important discussion. 
The wide distribution of the film has benefited from the fact 
that Guggenheim won the Academy Award for his film, “An 
Inconvenient Truth,” and most likely is appealing to much 
the same audience, but it seems to have sparked a great deal 
more conversation. Not everyone lives near a melting glacier, 
but everyone knows someone who has been to a public 
school. 
 
I have seen “Waiting” twice. I saw it in Bellevue in a 
showing sponsored by Stand for Children, and again in 
Tacoma sponsored by Communities in Schools. The 
experiences were quite different. The Bellevue audience,  
judging by the conversations going on before and after the 
movie, was mostly made up of parents, some at public 
schools, some at private. The Tacoma showing included a lot 
more educators. The difference was audible. There were 
many more gasps of outrage in Bellevue, whereas in Tacoma 

there was more of a nuanced reaction and even some laughter 
at points the filmmaker probably didn’t anticipate. 
 
It’s easy to find fault with “Waiting for Superman” so I’ll get 
that out of the way. It is wildly over-generalized, it plays fast 
and loose with data, it presents images which have a 
powerful impact but which are not necessarily related to the 
content (e.g., a shot of Asians doing calisthenics during a 
discussion of Chinese math scores), and it uses selective 
examples without any consideration of balance, perspective, 
or context. Many people I have talked to about the film 
summarized Guggenheim’s message this way – “Public 
schools are terrible, teachers unions and teacher tenure are 
the problem, and charter schools are the solution.” Of course 
some people agree with that conclusion, whether they got 
that perspective from the movie or it just reinforced their 
opinion. Others disagree with that conclusion and 
consequently have serious issues with the film and the fact 
that many people who don’t know much about public 
education will be led to believe this black and white 
characterization. Is the truth somewhere in between? You’ll 
have to see it for yourself to find out. 
 
Guggenheim is fond of quoting talking heads such as the 
journalist who claimed that even some progressive educators 
believe the achievement gap cannot be closed. I don’t know 
who those progressive educators are or how many of them 
there are, but the impression left by that statement is quite 
powerful. Here’s another. Bill Gates Jr. is featured 
prominently in the film and at one point he says, “The best 
charter schools send 90% of their graduates to four year 
colleges.” This is no doubt true. It is also true that the best 
public schools send 90% of their graduates to four year 
colleges. The question left unexplored by Guggenheim is 
who gets to decide which are the best and where are the data 
accurately comparing the two.  
 
Early in the film the narrator (Guggenheim) mentions that 
only 1 in 5 charter schools “produce amazing results.” (There 
is a good deal of research coming out that shows charter 
schools in general do no better or worse than non-charter 
public schools, though of course studies differ. See 
www.edweek.org/ew/issues/charter-schools.)  Despite this 
nod to data, the images of public schools (all but one in 
terrible physical condition) and public school students 
(unsmiling and disengaged) contrast starkly with the featured 
charter schools (brightly lit and full of resources) and charter 
school children (happy and on task). 
 
Despite all of this, I have to give Guggenheim a lot of credit. 
The film is very well made from a technical standpoint. 
There is no wasted time, no scenes without substantial 
dramatic impact. It never fails to engage the audience and 
there is no doubt whatsoever what the filmmaker was trying 

Continued on next page 
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to achieve. The charter schools featured in the film, including the Harlem Children’s Zone and KIPP LA Prep, are clearly doing good 
work with challenging populations. “Waiting” errs mostly in its omissions as noted above. What Guggenheim has done very well is 
spark a lot of conversation, and to judge by the press and my own experience, the chatter is getting at some very important issues that 
our society needs to resolve, and fairly soon if we are not to continue to deprive many of our most needy students of the advantages 
enjoyed by those who attend excellent schools –public, charter, or private. 
 
At the conclusion of the showing in Tacoma, about half of the audience reconvened for a panel discussion with the Tacoma Public 
Schools Superintendent, the Mayor of Tacoma, and a public school teacher. What was most interesting to me was that the discussion 
returned repeatedly to something never mentioned in “Waiting” – the role of the community in creating and sustaining great schools, 
whatever form they take. Parent involvement, the role of community partners, the need for coordination of a wide variety of support 
services for families, all of these were highly valued by the panelists and indeed considered essential for children to succeed in school. 
(Guggenheim even neglects in his discussion of the Harlem Children’s Zone to talk about the range of family services that the Zone 
provides and considers essential to their success with children in school.) We know that successful schools have these advantages and 
we know that many struggling schools do not, and we know from the research the impact of community on learning.  
 
Yes, as the film emphasizes, we need excellent teachers, we need a lot more of them, and we need to support them in any way we can. 
But just as families cannot do it alone, neither can teachers. “Waiting” may want us to “Take Action” but it makes no mention of the 
action the community can and needs to take in to make all our schools great. So, I am still waiting for a film that gives a balanced, 
nuanced, portrayal of the challenges of educating all our children and the options before you. But, in the meantime, I am grateful for the 
conversation. 
 
- Michael Power is Manager of Educational Programs at the Tacoma Housing Authority and a past editor of WERA's The Standard 
Deviation. He is a WERA Past President. Contact him at mpower@tacomahousing.org.  
 



 

 

Page 18/December 2010 
 

The WERA Educational Journal 

Book Review: Visible Learning: A Synthesis of Over 800 Meta-Analyses Relating to 
Achievement 
By John Hattie 
Reviewed by Mike Jacobsen 
 
 

Educational research is absolutely critical to the process 
reforming our current education system. School districts must 
become active and knowledgeable consumers of research 
data to guide their efforts. As a central office administrator 
working in a district committed to increasing learning for all 
students, I recently did a quick inventory of the books in my 
office related to educational research.  I noted eleven books 
by well-known authors that discussed educational research, 
three graduate college level texts on educational research, 
seven books on statistics and two feet of shelf space given to 
copies of Educational Leadership.  Do I really need one more 
book on educational research? Perhaps, suggests Past WERA 
President Don Orlich (2010) who calls it "MUST reading for 
all involved in teacher education programs, those who 
determine educational policies and standards, and school 
evaluators.” I would add parents, teachers and school 
administrators to Orlich’s list.  
 
What makes Hattie’s work a "must read?" In answering this 
question, I would include the following three reasons: 1) the 
sheer volume of studies reviewed (more than 52,000), 
representing 800 meta-analyses; 2) a focus not only on what 
works but what works best; 3) the “dashboard” display of 
effect sizes (results).  
 
Hattie began with a goal of placing results of 800+ meta-
analyses along a single continuum. To do this, he adopted the 
single scale inherent to effect size analysis. Hattie’s use of 
effect sizes, a common and well-accepted practice in the 
fields of education, medicine and economics, allows for a 
comparison of results from multiple studies conducted over 
multiple years. An effect size of 1.0 for implementing a new 
program would mean that on average, students receiving the 
treatment would exceed 84% of students not receiving the 
new program.  Put another way, an effect size of 1.0 means 

that students in the new program would make gains of two to 
three years over students not in the new program.  
 
In an effort to assign levels of significance to the potential 
influences on achievement, Hattie created four different 
categories: 
 

1. Reverse effects (d is less than 0.0) suggest that a 
given influence might actually be detrimental to 
student learning. Contributors with effects of less 
than 0.0 are student retention, welfare policies, 
mobility, television, and summer vacation.  
 

2. Developmental effects (d = 0.0 to 0.19 range) 
represent the improvement a student would be 
expected to achieve with maturation, without any 
schooling. Among the 25 influences within this 
range are multi‐grade/age classes, whole language, 
home schooling, and web‐based learning. 

3. Teacher effects ( d = 0.2 to 0.4) represent the 
typical growth in a year.  Hattie explains that “they 
should be seeking to greater than d=0.40 for their 
achievement gains to be considered above average 
and greater than d=0.60 to be considered 
excellent.” The 43 contributors in the “teacher 
effects” range include co‐teaching/team teaching, 
individual instruction, aptitude‐treatment 
interactions and bilingual programs.  
 

4. Desired effects (d=0.40 or above), represent the 
value‐added contributors with significant effects 
attributable to a specific instructional strategy or 
approach. The 66 contributors here include phonics 
instruction, direct instruction, providing formative 
evaluation, and feedback.  

 
Hattie’s particular brilliance is in graphing effect sizes in a 
“barometer” gauge that provides a clear answer to the 
question: “Does a given educational influence, strategy or 
process work and if so how well does it work?” Hattie 
identified 138 educational influences/teaching 
strategies/processes represented in Figure 1. 
 
One of Hattie’s strongest points is: what teachers do matters. 
The caveat is that effective teachers are those who “teach in a 
most deliberate and visible manner" and when learning is not 
occurring  “they intervene in calculated and meaningful ways 
to alter the direction of learning to attain various shared, 
specific, and challenging goals” (p. 22). 

Continued on next page 
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As the title implies, visible teaching and visible learning is a major theme throughout the book.  For John Hattie this model is best 
expressed by the following: “When teachers SEE learning through the eyes of the student and when students SEE themselves as their own 
teachers.” (p. 238)   
 
Although a reader might be tempted simply to turn to Appendix B where the one hundred thirty-eight influences on achievement are rank 
ordered, it is important to read Hattie’s full descriptions of the various approaches and the associated research. Sometimes, the overall 
effect attributed to a particular approach has varied effect with different audiences. Other times, a reader might have a different definition 
of an approach than Hattie which a full reading of the text would address. 
 
I recommend this book for all educators. I also encourage readers to begin with the first three chapters and the last chapter to gain a fuller 
understanding of the scope of the book. 
 
About the Author 
John Hattie is Professor of Education at Auckland University, NZ, and director of the Visible Learning Lab.  His areas of interest are 
measurement models and their applications to educational problems including meta-analysis.  He was the Keynote Presenter for the 25th 
Annual WERA/OSPI Assessment Conference in December 2010. 
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Figure 1 
Hattie’s growth barometer 
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Book Review: Winning the Math Wars: No Teacher Left Behind 
By Martin Abbott, Duane Baker, Karen Smith, and Thomas Tryzna 
Reviewed by Brenna Haines 
 
 

In Winning the Math Wars: No Teacher Left Behind, Abbott 
et al. stress the need for math reform, not because of 
inadequate standards or curriculum, but because teachers 
need to increase their level of math knowledge in order to 
adapt their classroom practices and teaching styles. One of 
the challenges in math education reform is the need for 
school districts to support teachers in this endeavor.  The 
authors analyze the difficult process of reform by 
distinguishing between first and second order changes.  They 
argue throughout the book that adopting a new curriculum or 
standard is a first order change that is often left without 
follow through.  Therefore, second order changes, such as 
teacher training in the new curriculum, are not realized. The 
authors do not take sides in the “math wars,” because they 
claim most reform movements are only partially completed.  
How can one really judge a reform movement when math 
teachers have essentially been “left behind” to implement 
ever-changing reform efforts without proper support?  
 
Over the course of three chapters, Abbott et al. use their 
research and findings to provide a powerful realization of 
exactly where math education reform movements remain 
incomplete.  In addition to the overarching theme of 
improving teacher preparation in math, the authors describe 
three global math issues.  First, the authors address the 
concern that America is lagging far behind other developed 
countries; yet there are many differences in how countries 
measure math achievement. For example, the United States 
measures children at each level while other countries 
measure at the end of secondary school, or only report the 
top, elite math student scores.  Second, the authors analyze 
what kind of mathematical knowledge is important, or at risk 
of being neglected, in the curricula around the world.  They 
claim that combining a constructivist, traditional and ethno-
mathematical approach to teaching math is best as long as 
teachers are comfortable with underlying math ideas.  The 
third global issue is that of equity among students.  The 

authors make a compelling argument that math educators 
often support traditionalist or constructivist methods that 
work well for only the elite in society, while other children 
must rely on a skilled educator to maneuver, translate, and 
sync ideas together.   
 
The issue of equity continues into Chapter 2 as the authors 
examine U.S. math education. They speak out against 
continued focus on pendulum-swinging curriculum reform 
efforts in favor of improving teacher knowledge and 
instructional practices. They also point out that, at the state 
level, national standards are often adopted but disconnected 
from state standardized tests. This practice has produced 
conflicts that, “… have deflected attention from what 
happens in the classroom” (p. 78). They reason that teachers 
and children suffer unnecessarily when high-test scores 
provide financial incentives for schools while innocent 
parties are left behind to deal with improper implementation 
and often-inadequate results.  
 
The authors use their findings to contend that all states need 
additional analysis of what math teachers actually know 
about mathematics.  As an example, they point out that 
elementary school teachers often struggle to teach math of 
which they have little knowledge. Referencing the truism that 
teachers teach the way that they were taught, the authors 
suggest that teachers’ approach often reflects a skewed, 
traditionalist perspective.  In general, Abbott et al. 
recommend that teachers gain a "knowledge of math, 
knowledge of learning math, and knowledge above all about 
the best way to engage all learners,” (p. 101). However, the 
authors also contend that the qualities of engaging, influential 
math teaching are largely unknown and unexamined.  
 
Chapter 3 highlights the state of Washington as an example 
of math reform.  The authors show that Washington State, 
among others, has helped lead the way in reforming 
curriculum and standards in math, as achieving broad 
consensus about math standards and curriculum at the state 
level.  Several organizations have been at the forefront of 
math education reform in Washington State , in particular 
The University of Washington, the Washington School 
Research Center, and the BERC Group. They have conducted 
qualitative and quantitative studies relating to math 
graduation requirements, the curricular placement of algebra, 
whether calculus should be taught in high school, and the 
importance of problem solving and statistics.   
 
Abbot et al. use their research and findings to illustrate 
specific problems and solutions in the math education reform 
movement.  They build a persuasive case that it is necessary 

Continued on next page 
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for all states to further analyze and assist pre-service and in-service teachers, specifically elementary teachers and their knowledge of 
math. The authors argue for more research directed to analyzing second-order changes (i.e. changes in instructional practices).  They also 
highlight overriding issues that “math wars” reform has produced on a global, national, and state level. Though the authors suggest 
providing teachers with the opportunity to relearn math through peer observation/mentoring and participation in “lesson study,” they do 
not provide details for implementation.  Winning the Math Wars is an essential read for math educators, policy makers, and anyone 
concerned about the recent state of math education reform.   
 
Providing a comprehensive, informative update on math education reform, the authors of Winning the Math Wars demonstrates that 
reform movements cannot be properly evaluated until they are fully implemented.  
 
Publication Data: Winning the Math Wars: No Teacher Left Behind by M. Abbott., D. Baker, K. Smith, & T. Trzyna, 2009.  University of 
Washington Press, Seattle, Paperback. 168 pages,  $25 (US) ISBN: 978-0-295-98967-9  
 
--Brenna Haines is a doctoral candidate in Curriculum and Instruction at The George Washington University.  Her research interests 
include math teacher education reform, quantitative research methods, and pedagogic content knowledge associated with teaching 
secondary level statistics and probability.  Contact Brenna at bhaines@gwmail.gwu.edu.  
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Restaurant Review: The Engine House 9  
Reviewed by Heather Bandeen, Ph.D. 
 

As the Northwestern weather turns cold, comfort food is a 
common craving. An evening tucked away in a cozy 
restaurant with warm carbs and great conversation is the 
perfect, all-purpose anecdote for the rain. This is why I 
recommend The Engine House 9 in Tacoma. Known simply 
as “E9,” this restaurant is a great choice for lunch, dinner, or 
please-tell-me-its-Friday evening drinks. 
Built in 1907, E9 was placed on the National Historical 
Register in 1975. The restaurant is located near the hip and 
trendy 6th Street watering holes and shops though it is a little 
off the beaten path. Surrounded by old trees and a growing 
neighborhood, it is housed in a gorgeous brick building on 
North Pine Street. 
Once inside, friendly servers greet everyone with a shout to 
“seat yourself.” The atmosphere is reminiscent of a rustic 
firehouse with an outdoor patio perfect for the summer 
months. Personalized historic décor cover this restaurant from 
floor to ceiling, so if you find yourself here -- take a minute 
to walk around. The back of the restaurant is divided into a 
funky bar area while the front dining room features tables that 
can easily accommodate any size group. 
E9’s menu is filled with pub food, including buffalo wings, 
hamburgers, beer battered onion rings, and, of course, fish 
and chips. On my first visit, I indulged in the deep fried mac-
and-cheese wedges with a side of ranch dressing. The first 
bite was truly a transportive experience for my Midwestern 
soul. E9 also serves a wide variety of lighter fare, such as 
salads, sandwiches, and soups, made-from-scratch each day. 
On a swing into this historic firehouse after work, you will be 
happy to hear about their list of fresh ales that include Irish 
stout, India pale ale, and a roasted porter. The brewery is 
actually next door. 
This restaurant may not be the best pick if you are in a hurry 
or would wish to discuss something top secret as you will 
probably have to wait a bit and will, most likely, need to talk 
loudly over the banter.   
For me, this local spot is a frequent guilty craving. With 
reasonable prices and a great atmosphere, it is easy to see 
why The Engine House 9 is one of the top 10 restaurants in 
the South Puget Sound. 
 

The Engine House 9 
611 North Pine Street 
Tacoma, WA 98407 
Ph: 253-272-3435 

Hours: 
Mon - Thurs: 11:30AM - Midnight 

Fri - Sat.: 11:30AM - 2:00AM 
Sun.: 9:30AM - Midnight 

--Heather Bandeen is a writer and researcher who directed professional development for OSPI’s Washington Improvement 
and Innovation Network. Contact her at hbandeen@gmail.com.  
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